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This exploratory study elicited the opinions of urban, inner-city, African-
American parents as documented by their responses to an informal survey. The
survey focused on parental viewpoints regarding the need for their involvement in the
education of their children.
Literature was reviewed on educators' viewpoints on the need for parental
involvement. Specific attention was given to current literature by African-American
educators and studies on African-American parental perspectives.
The opinions of the sample of parents participating in this study agreed with
current writings of educators on the need for parental involvement. There also was an
indication of interest in parent education.
There is a paucity of research on the opinion of African-American parents on
issues affecting their children's education and their roles in the classroom. Additional
research should be done with a control group experimental design in an effort to
further clarify the validity of the findings and to continue study of African-American
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Parental Invplyenieiit in the Education
of African-American Children
The importance of parental involvement has been researched and documented
in numerous studies. Each study concludes the child makes greater academic strides
when supported by the parent. Irvine states there are positive benefits derived from
parental participation, primarily the improved academic achievement of their
children.1 Smith's dissertation on parental involvement investigated how the degree
of parental involvement affected academic achievement in reading and mathematics.2
Walde and Baker's conclusion that parents play an important role in their children's
schooling is almost universally accepted by researchers and educational policy
makers,3 and parental involvement is just as significant in the African-American
community. Hopson states African-American parents have traditionally believed in
the value of a good education. African-American parents have stressed the value of
education to their children and made documented sacrifices to educate their children.4
'Jacqueline Jordan Irvine, Black Students and School Failure (New York:
Greenwood Press, 1990).
2Georgia N. Smith, "An Investigation into the Relationship of Parental
Involvement, Parents' Income and Parents' Level of Education in Students Academic
Work," Ph.D. diss., Atlanta University, 1988.
3Anne Walde and Keith Baker, "How Teachers View the Parents' Role in
Education," Phi Delta Kappan (December 1990): 316.
4Darlene Powell Hopson and Derek S. Hopson, Different and Wonderful: Raising
Black Children in a Race-Conscious Society (New York: Prentice Hall Press, 1990).
1
Education in the African-American community has held a high level of significance in
the history of the community because it is viewed as a means to an end. African-
American parents have been involved in their children's education to help them get
ahead in life. Education is crucial in the African-American community because of
economic discrimination, thus, education is stressed for both racial and economical
reasons.5 The African-American child learns first from the parents and the most
important lesson the child learns is that education is a means of overcoming racism.6
Honig states that black parents overwhelmingly support high standards, tough courses,
and more homework for their children and that they "realize the ability to compete,
both in school and in the job market is their children's greatest chance for achieving
lifelong success".7
There are many problems in education today.8 Comer identifies violence,
vandalism, breakdown in community values, economics and racism as a few sources
of problems.9 The underachievement of African-American children in education is a
5John Scanzolini, "Black Parental Values and Expectations of Children's
Occupational and Educational Success," in Black Children: Social, Educational, and
Parental Environments, eds. Harriette Pipes McAdoo and John Lewis McAdoo
(Beverly Hills, CA: Sage Publications, Inc., 1985), 118.
6Adelaide Sanford, "An Education Agenda," Essence (August 1990): 126.
7B. Honig, "High Standards and Great Expectations: The Foundations for Student
Achievement," in Educating Black Children: America's Challenge, eds. D. S.
Strickland and E. J. Cooper (Washington, D.C.: Howard University Press, 1987), 11-
18.
8James Comer, School Power: Implications of an Intervention Project (New York:
Macmillan Publishers, 1980).
9Ibid.
serious problem which undermines the future of the entire community. African-
American children have improved their SAT scores, but in 1993 the verbal and math
scores were the lowest of any other ethnic group including Native Americans,
Mexican Americans, Puerto Ricans and the other usually included ethnic groups.10
Parental involvement is commonly recognized as a tool to improve academic
achievement; however, one of the most difficult problems is how to effectively
involve African-American and low-income parents in the education of their children.
Schools acknowledge the value of parental involvement and effective school research
has identified parental involvement as a critical factor.11 But educators are still
struggling to find viable means of getting long-term and significant involvement of
parents in the classroom.
A substantial number of studies exist on the involvement of the parents in
education; however, there is a paucity of information on African-American parents'
opinion about the level and nature of their involvement in their children's education.
Further, there is the implied notion that the urban, inner-city, African-American
parent has a different idea about the importance of their participation in their
children's education. This thesis examines perceptions about African-American parent
involvement in education from the parents' view. Parents' opinions are reviewed
10Denise Hawkins, "Socio-Economic Family Background Still a Significant
Influence on SAT Scores," Black Issues in Higher Education (September 1993): 14.
UR. Edmonds, "Effective Schools for the Urban Poor," Educational Leadership
37 (1979): 15-23.
along with educators' views, on parental involvement in their children's education, to
discern whether there is a correspondence of views on this important issue.
Assumptions
For the purpose of this study, the assumption was that there would be no
significant difference in the opinion of African-American parents from an urban,
inner-city area and educators' published views on the need for parental involvement in
the education of African-American children.
Definition of Terms
Parental involvement is frequently requested by educators12 and each
educator has a different opinion of what constitutes involvement. Although
encouraged to get involved at the school, rarely does an educator want a parent
involved in policy making at the school. Frequently educators view the parents' role
as in the home, unless there is a school sponsored function where the presence of
parents is expected. Frequently educators determine parental involvement from the
level of support and frequency of presence at school functions.13
Kunjufu indicates a distinction should be made between involvement and
support. He states a "fair assessment should go beyond who participated in a bake
12Sam Redding, "Creating a School Community Through Parent Involvement,"
The Education Digest (November 1991): 6-9.
13Timothy D. Todd, "What is the Parent's Role," Educational Leadership (March
1992): 88-89.
sale".14 Vandergrief and Green studied parental involvement at the Morrison
Institute for Public Policy and they found that schools do not really know what parent
involvement means.15 They further clarified involvement as having two key
elements: First, parents are supportive; they encourage their children in pursuing
their studies and are sympathetic to their concerns. Second, parents are active and
doing observable tasks. The combination of level of commitment and active
participation is what "involved" means.16 This definition fits the parent who
contributes to and supports the school's agenda and has the time to do so. This level
of commitment escapes the parent who has a variety of problems which take
precedence over actively participating in school activities and the child's education.17
Schools will often overlook the lack of involvement of the parent who is not active at
the school but supportive from the home, that is, parents who are encouraging and
sympathetic to the child's schooling concerns.
Parental participation must be looked at from levels which are appropriate for
their lifestyle. Hare and Hare find the most important involvement is to motivate the
child to study. This psychosocial motivation, including an attitude of hope and
14Jawanza Kunjufu, Developing Positive Self-images and Discipline in Black
Children (Chicago: African-American Images, 1984).
15Judith A. Vandergrief and Andrea L. Green, "Involving Parents of the At-Risk
Rethinking Definitions," The Education Digest (April 1993): 18-21.
16Ibid.
17Ibid.
responsibility, is what the black child must have".18 Parents certainly can be
considered to be involved when they decide the purpose for their child's education and
put it within the context of the growth and development of the Black community and
not simply for the child.19 Parental involvement can be and, many times, is
educational, in nature, for parents. A clear distinction must be made between parental
involvement and parental education, as that concept appears in much of the literature.
The term parent education connotes the parent is being taught. Parent
education is a common ingredient in many programs for parents. Parental
involvement can be comprehensive; thus, it can include both parent education and
participation in the child's education. The process of parental involvement includes
helping parents find their strengths and use them for the benefit of their children.20
Opinions are defined by Webster as a belief not based on absolute certainty
or positive knowledge, but on what seems true.21
Viewpoints are defined by Webster as a way of observing or looking at
something; a mental picture or stance.22
18Nathan Hare and Julia Hare, The Hare Plan: To Overha
and Educate Every Black Man. Woman and Child (San Francisco, CA: The Black
Think Tank, 1991).
19Baruti K. Kafele, A Black Parent's Handbook to Educating Your Children
(Outside of the Classroom^ (Jersey City, NJ: Baruti Publishing, 1991).
20Sarah H. Leeper, Ralph L. Witherspoon, and Barbara Day, Good Schools for
Young Children (New York: MacMillan Publishing Company, 1984).
21Webster's New World Dictionary, College Edition (Cleveland: The World
Publishing Company, 1968), 1028.
22Ibid., 1626.
Educators are defined, for this thesis, as persons employed in the field of
education and whose writings are published.
Statement of the Problem
The primary problem of this study was to attempt to answer the question:
"Are there similarities in African-American parents and educators' views on the need
for parental involvement in African-American children's education?" Another
problem of this study was to document the quantity of literature on the opinions or
viewpoints of African-American, urban, inner-city parents on the need for their
involvement in their children's education.
The Need for the Exploratory Examination
The past fifteen years (1978-1993) have seen the publication of various
writings by African-American scholars on educating the African-American child.
However, there remains a gap in the information on the viewpoints of African-
American parents. It is important that this segment of the population be represented
in the literature because of the number of writings and studies about the education of
their children. Further, there is a documented need for more information, of a non-
crisis-oriented nature, on the perspectives (views and opinions) of "average" African-
American parents.
Purpose of the Study
The findings of this study reports a compilation and straight-forward analysis
of the viewpoints of urban, inner-city, African-American parents as expressed on an
exploratory survey instrument. These parental viewpoints are then compared with
educators' writings on parental involvement to determine the degree of agreement
between the two sets of views.
Summary
Chapter One provided a general overview of the primary focus, purpose, and
goals of this study. This study was designed to provide new data and findings in
partial answer to the question: "What is the degree of agreement between African-
American parents and educators' views on the need for parental involvement in
African-American children's education?" Chapter Two provides a review of literature
related to the area of inquiry of this study.
CHAPTER TWO
REVIEW OF LITERATURE
This review of literature will highlight the prevalent viewpoints in current
literature regarding parental involvement in the education of children. This thesis
focuses on the African-American child in particular. The review of literature lays the
foundation for the assumption to be proven and that, specifically, is the degree of
agreement between African-American parents and educators regarding the need for
parental involvement in African-American children's education.
Historical Perspectives on Parental Role
and Involvement in Children's Education
Johann Heinrich Pestalozzi (1747-1827) was the first modern theorist to
stress parents' vital roles in the education of their children. For this reason he was
called the "Father of Parent Education". He clarified and re-emphasized John Amos
Comenius' views on the importance of the home.1
Fredrich Froebel was born 35 years after Pestalozzi and was the "Father of
Kindergarten". Although credited with the development of the kindergarten, he
recognized the importance of the mother in the development of the child. Froebel saw
the mother as the child's first educator.2
'Eugina H. Berger, Parents as Partners in Education (Columbus: Charles E.
Merrill, 1986), 40.
2Ibid.
A review of literature from the 1900's indicates a popularity of G. Stanley
Hall's theories of childrearing in which the goodness of the child was emphasized.
Hall's studies of children concluded that young children should not be overextended
and should be allowed to grow easily and naturally. The mother was expected to
provide a good home with love and affection between mother and child. Hall's
theories became popular through the Parent/Teacher Associations otherwise referred to
as the "Mother and Parent and Teacher Association" in 1908.3
The years between 1920 and the 1930's, seemingly, gave evidence of the
influences and results of Hall's theory on allowing children to grow free from
restrictions. Schlossman suggested teens and young adults were overindulgent and
spoiled.4 The trend to train children to be responsible and well behaved individuals
was, thus, begun. This period of time saw a mixture of Dewey, Freud, and Gesell's
views and beliefs on the influence of child development theories on parenting and
child rearing.
John Dewey was considered a progressive, in terms of American educational
theories, during 1899 to 1924 when he authored many of his writings. Yet, in the
book The School and Society. Dewey's only reference to parents is to mention that
"what the best and wisest parent wants for his child, so must the community want for
3Ibid., 49.
4S. L. Schlossman, "Before Home Start: Notes Toward a History of Parent
Education in America 1897-1929," Harvard Educational Review 46, no. 3 (1976):
436-467.
10
the child. "5 As progressive and reality-based as his theory on education was in this
writing, there was no mention of involvement of the parent in the child's educational
process.
The 1920's also saw a growth in parent education organizations. During this
time, twenty-six significant parent education organizations were formed. Membership
growth also illustrated increasing interest in parent education. Parent Teacher
Association membership grew from 60,000 in 1915 to 1,500,000 in 1930.6 Parent
education organizations acknowledged the importance of parental involvement in the
growth and maturation of children. These organizations firmly entrenched the active
involvement of parents. However, the significant historical involvement of inner-city
African-American parents can be traced to the 1960's. The 1960's brought sweeping
changes in parental involvement related to African-Americans' efforts in striving for
social and civil rights.7
Research indicated that parental involvement and family background were
positively correlated with academic success and the inclusion of parents was furthered
with the beginning of the Head Start program.8 In 1965, the Office of Economic
Opportunity began an eight week summer program for disadvantaged preschool
5John Dewey, The School and Society (Illinois: Southern Illinois University Press,
1976), 5.





children. The following fall, the programs were expanded to encompass many Head
Start programs supported by federal funds and administered by local agencies.9
The Head Start Programs was designed to provide what its name suggests: a
head start. Head Start was also unique in its design for involvement of parents. It was
a center-based program for children four and five years of age with outreach for
parents through parent education, participation by parents on advisory boards, and
career opportunities within Head Start. These initiatives made Head Start an
innovative and developmentally strong program for parents.10
Head Start was the beginning of many federally funded programs for
children. Also, advocacy by parents for their children's educational needs became




Bouttle writes from the perspective of an educator and African-American
parent.11 She documents the type of parental involvement most common for
African-American parents: the prevention of discriminatory treatment by school staff.
Bouttle documents a personal account of preventing a teacher from placing her child in
a below-average math group.
'Ibid.
10Ibid.
1 Gloria S. Bouttle, "Frustrations of an African-American Parent: A Personal and
Professional Account," Phi Delta Kappan (June 1992): 786-788.
12
Our frustration began when Stephanie was placed in the below-
average math group. I met with the teacher to determine why she
had made this placement. The teacher told me that Stephanie was
given a placement test. When I asked to see this test, I discovered
that Stephanie earned a 96% on it. I asked for justification for the
placement since Stephanie had done well. The teacher said that,
because Stephanie was quiet and new to the school she had decided
that the below-average group would be best for her.12
Bouttle goes on to discuss her professional objections to ability grouping, the action
she took to resolve the problem, and how she questioned whether "Stephanie's
placement in the below-average group was racially motivated."
Bouttle documents the experiences of an African-American educator-parent
working to resolve social and racial inequities experienced by the child in a
predominately Anglo school setting. The common thread of her comments is the
unique way African-American parents must be involved in their child's education.
Kafele offers suggestions to African-American parents on the type of
involvement they should seek to attain.13 He recommends it is the parents'
responsibility to keep children motivated and focused all year, including the summer
months. Parents should discuss with children the purpose of going to school, not only
for their own lives but for a sense of contributing to the community. He outlines goals
for the amount of time children should spend on homework. Children should be made
aware of the expectations of the parents for behavior and grades. Kafele gives
suggestions on individualizing academic goals and a rationale for goal setting for the
12Ibid.
13Kafele, A Black Parent's Handbook tn Educating Your Children (Outside of the
Classroom). 14.
13
parent. He further delineates parental involvement as a necessity, because it is his
contention that "the schools cannot do the job of educating children by
themselves." The author further expounds on the value of reading and involving
children in reading not only material from the curriculum, but to expand their
knowledge-base in cultural awareness.
Kafele gives many other suggestions to African-American parents on
involvement in their child's educational process. Regarding at-school involvement, he
suggests a partnership with the teacher. Kafele does not mention participation in bake
sales, carnival and other parent participation activities. He strongly recommends open,
constructive meetings between teachers and parents for the good of the child.14
Clark, as referenced in Irvine's writing, concurs with Kafele regarding
parents setting goals for the child. Specifically regarding behavior, Clark states that
black parents should set clear, consistent and fair rules regarding appropriate and
acceptable behavior, both in the home and at school. Because the school, home,
church, and playgrounds demand different sets of behaviors, parents must help their
children understand the contingencies of these varied situations. In order to reinforce
these behaviors, children should be praised when they perform well in school and in
the home, and criticisms of poor performance and rule violation should be
eliminated.15
14Ibid.




African-American educators have written extensively on parental
involvement. This literature is current because the largest volume of the material has
been written in the past few years.
Comer writes of his research studies conducted in an inner-city school in
New Haven with the purpose of transforming the school, community and the
students.16 A crucial ingredient in the success of the project was the involvement of
parents. He writes of the proponents of parental involvement and their arguments for
parental involvement. Parents have a knowledge of their children and a relationship
on which the school can build. The presence of parents improves accountability and
helps tie school programs to community needs. Also, parents will develop a greater
interest in program outcomes if they are involved.17 Comer makes the argument that
the need for parental participation is greatest in low-income and minority communities
or where parents feel a sense of exclusion, low self-esteem, and/or hopelessness.18
The importance of involving these parents in the school and in their children's
education is to diminish the transfer to the child of the hopeless and excluded attitudes
the parent will feel. A child learns best when the learning comes from a significant
person. If the teacher is in opposition to the parent the child may rebel against the




school and reject the learning situation.19 Thus, a spirit of cooperation between
teacher and parents are necessary. Comer does not recommend the involvement of
parents in meaningless work at the school. Parents, in his study, were involved in all
phases of school management. Parents were trained to serve the particular roles they
fulfilled through staff development classes. The important point of the involvement of
parents in this study was to create a sharing of power with parents.
The project continued and parents and teachers felt that the parents'
participation in the day-to-day life of the school was critical to the success of the
classroom projects, as well as to the improved academic and social performance of the
students. Probably, because parents and teachers were involved together in planning
and implementing programs, concerns about differences in status, race and education-
if they existed-did not surface.20
Comer concludes that parents are likely to sustain and make a major
contribution to healthy school life if they are adequately prepared for participation and
then invited to share in important decisions.21 The critical prerequisite for success,
however, is that decision-making be shared willingly, not on a token basis, because





Edwards and Young agree with Comer and document the involvement of
parents in recent studies as the basis for school reform.22 They also cite research
which identify higher student achievement when parents participate in school
activities, monitor children's homework and otherwise support the extension into the
home and the work, and values of the school. The study cited by these researchers
documents a program to involve low-income parents in a reading program. This
program grew in response to a local university professor's refusal to accept the
assumption of a lack of parental interest in their children's success. A reading
program was created to teach parents to read and how to read to their children.
Churches and bars supported this program financially and with transportation and the
program met with great success. The results of this study showed parental
involvement programs must look for new ways to reach parents to achieve measurable
outcomes.23
Irvine writes about parental involvement and states that one of the most
difficult and unsolved problems of education is how to effectively involve black and
low income parents in the education of children. Again, the value of parental
involvement is documented as a successful method to improving children's school
achievement.
22Patricia A. Edwards and Lauren S. Jones Young, "Beyond Parents: Family,
Community and School Involvement," Phi Delta Kappan (September 1992): 72.
23Ibid., 76.
17
Irvine also quotes former Secretary of Education Bennett as a strong advocate
of parental involvement. He stated, "Parents belong at the center of a young child's
education. The single best way to improve elementary education is to strengthen
parents' role in it."24
Clark documents a study of ten, low income, African-American families as
he examines the families' socialization process and the effects it has upon student
achievement. He contends it is not only parental involvement that determines the
level of academic achievement, but it is also the quality of parental involvement. He
examines the literacy activities of the family, the type of discipline used, the level of
independence the parents encourage the students to have, and the level of optimism
exhibited by the parents. Clark spent in excess of forty-eight hours in the homes of
the subjects. He observed the normal behavior of the families and used questionnaires
and other information gathering techniques. Clark's analysis of what families do to
prepare their children for success or failure indicates that the quality of family life,
and not the presence of one or two parents, will determine children's success. Clark's
study shows that African-American parents want educational success for their children.
Parents also see themselves involved to some degree in encouraging children's
academic success. Clark's study documents the ability to translate this basic parental
24Irvine, Black Students and School Failure. 108-109.
18
desire into actual successful behavior which is determined by the quality of parental
involvement.25
Western Educators' Views nf Parental Involvement
Gelfer writes that teachers and parents must recognize their roles in
children's development as "mutually interdependent". He asserts that children learn
from parents, teachers and peers, but it is the parent who has a long-term commitment
to the child's health, welfare and safety.26 This multi-influential partnership of
parents, teachers, and peers has several positive results. Gelfer cites Berger, Honig,
Leeper, Whitherspoon and Day's work as documentation that the happiest and most
successful teachers are the ones who regard parents as partners and friends in the
program of educating young children.27 Children's growth and development are
more secure when home and school work collaboratively together.
Gelfer28 does not indicate a particular type of parent, when he references
Anthony and Pollack; Morrison, Quinton and Rutter; and Read, Gardner and Mahler's
studies in stating that parents are interested not only in what happens to their children
while at school, but also want to know what they can do at home to help their
25Reginald M. Clark, Family Life anH School Achievement: Why Poor Black
Children Succeed or Fail (Chicago: The University of Chicago Press, 1983).
26Jeffrey I. Gelfer, "Teacher-Parent Partnerships," rhiirihnnd Education (Spring
1991): 164-167.
27Berger, Parents as Partners in Education: B. Honig, "High Standards and Great
Expectations: The Foundations for Student Achievement," 11-18; Leeper,
Witherspoon and Day, Good School^ for Young Children.
28Gelfer, "Teacher-Parent Partnerships," 164-167.
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children learn better, both at home and school.29 These conclusions naturally
include African-American parents.30
Extending this parental interest, Gelfer recommends that parents need to be
encouraged to become actively involved in the child's care and education. Building an
effective and mutually satisfying partnership between the home and school requires the
belief that parents and teachers have much to share and communicate. If children are
going to achieve and grow in an early childhood program, parents must have a better
understanding of their child's personal development and learning style as well as the
school's program, activities and teaching methods.31
Carlson refers to "parental instinct" as that which leads a parent to be
acquainted with their child's school activities. She recommends some basic criteria
for parental involvement programs in schools. Recognizing home support for a child's
education as a necessity for success, the school should build a partnership with all
families in the school. To achieve this partnership, the school climate should be open,
helpful, and friendly and communications with parents should be frequent, clear and
29E. J. Anthony and G. H. Pollack, Parental Influences in Health and Disease
(Boston: Little Brown, 1985); G. Morrison, Early Childhood Education Today. 4th
ed. (New York: Macmillan, 1988); D. Quinton and M. Rutter, Parenting Breakdown.
The Making and Breaking t}f Inter-Generational Linkg (Aldershot, England: Avebury,
1988); K. Read, P. Gardner, and B. C. Mahler, Early Childhood Programs; H11man
Relationships and Learning (New York: Holt, Rinehart and Winston, 1987).
30L. Jenkins, "The Black Family and Academic Achievement," in Black Students,
eds. G. L. Berry and J. K. Asamen (Newbury Park: Corwin Press Inc., 1989), 138-
152.
31Jeffrey Gelfer and P. G. Perkins, "Effective Communication with Parents: A
Process for Parent/Teacher Conferences," Childhood Education 64 (1987): 19-22.
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two-way. Parents should be treated as collaborators in the educational process.
Parents should be encouraged to comment on school policies and, in some cases, to
share in the decision making. Carlson reviews educational programs which have as
their basis parental involvement. In each program, Carlson cites the involvement of
parents as the significant factor leading to success for the participants.32
Redding33 states that educators sometime forget a child's needs are best met
by enhancing the sense of community-the purposeful association of parents, teachers,
administrators, and students. The author qualifies parental involvement and suggests
that it can be measured by the depth of the parent's involvement with their own child
in activities that matter to the child's academic development. Redding postulates a
parent program that recommends reading with their child as more beneficial than a
parent program that is typical of PTA activities-a chili supper. Redding further
recommends parental involvement should be the responsibility of parents.
Parental involvement related to the educational values of the school
community, which facilitates children's learning, should be the primary job of the
parent organization of a school. Redding lists keys for successful parental
involvement:
1. Parents must be seen not as external parties to be involved
through the good graces of the school but as full partners in
the school community.
32Carol G. Carlson, "Getting Parents Involved," The Education Digest (November
1991): 10-12.
33Sam Redding, "Creating a School Community Through Parental Involvement,"
The Education Digest (November 1991): 6-9.
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2. Parental involvement begins with parents most likely to
respond and proceed in wider circles of involvement as the
task of reaching other parents is assumed by the parent
organization and the initial circle of parents.
3. It must focus on the central aims of the school; when parents
are asked to be involved, it should be for a reason that really
counts.
4. Parental involvement must be measured by qualitative
criteria, not head-count.
5. Priorities of parental involvement are to encourage the
involvement of parents with their children in ways that matter
to the child's learning. To involve parents with one another
and with one another's children in ways that matter to their
children's learning. To encourage involvement of parents
with the activities of the school.34
Redding writes that a school community is made up of many layers of
association and begins with parents, teachers and students. These associations are
essential to the school community.
Involving Parents, a handbook for participation in schools, written in
collaboration by Lyons, Dingier, Nerenberg, Sanders and Sparks,35 supports
Redding's views and documents ways to facilitate parental involvement recommended
by federally funded programs. Parents can serve as teachers in the home: "This is
the most common and traditional way parents have been involved in their children's
education". The authors write,
34,
Ibid., 8.
35Peggy Lyons, Diana Dingier, Susan Nerenberg, Olga Sanders, and Maxine
Sparks, Involving Parents, undated and unpublished draft handbook produced as part
of a contract between the U.S. Education Department and System Development
Corporation (Contract # HEW 300-78-0437), 58.
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parental involvement as teachers in the home is a strong sign of
support in programs whose goals are to improve student
performance. A parent who does not feel comfortable in the school
environment has an opportunity to work at home and contribute to
the success of the project.36
Irvine37 concurs with Lyons, Dingier, and others regarding the role of
parents at home. Lyons and Dingier note, "What appears to be a crucial role for
black parents is their role as teachers in the home. It is the role parents prefer and the
one directly related to the achievement of their children".38 Irvine cites Ianni39 and
Walberg40 who stated that parents, regardless of their socioeconomic status,
significantly increase their children's academic learning when they perform the role of
home instructor.41
Berger42 writes about two types of comfort levels of parents created by the
schools:
Although schools have an obvious climate, one must always
consider that attitudes born in the past are brought into the
36Ibid.
37Irvine, Black Students and School Failure. 110.
38Ibid., 110.
39F. A. J. Ianni, "Revisiting School-Community Responsibilities in the
Administration of Education," in Educating Black Children: America's Challenge, ed.
by D. S. Strickland and E. J. Cooper (Washington, D.C.: Howard University Press),
2-18.
40H. Walberg, "Families as Partners in Educational Productivity," Phi Delta
Kappan 65 (1984): 397-400.
41Irvine, Black Students and School Failure. 110.
42Berger, Parents as Partners in Education. 92.
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home-school relationship. One parent may feel excitement and
anticipation over a forthcoming visit to the school while another
may be struck with dread over a required conference. Parents come
from many backgrounds that reflect diverse experiences. If their
past school experiences were pleasant and successful, they are likely
to enjoy visiting the school again. If their experiences were viewed
as filled with failure and disappointments, whether real or imagined
the thought of school is foreboding and depressing.43
Berger describes a third condition which will hinder school involvement, "when faced
with poverty, the overwhelming drive to survive will consume the parent. Thus,
parents concerned with mere subsistence have little left over for self-fulfillment or
meeting their children's emotional and educational needs."44
Summary
Chapter Two included a review of the literature on the question of parental
involvement. The historical perspective of parental involvement was reviewed and
African-American educators and parental perspectives and insights were included.
Findings from studies and other research by African-American and Western educators
were reviewed. Chapter Three will include a discussion of the research design,





RESEARCH DESIGN AND METHODOLOGY
Site
The site for the study included eleven elementary schools in a large urban,
inner-city public school system with a predominately African-American population.
The schools were reflective of a variety of communities. There were low to middle
income neighborhoods. Some of the school communities were mixed income within
one community.
Setting
The setting for collecting the survey data was Parent Teacher Association




Dr. Ora L. Cooks of Clark Atlanta University was the principal researcher.
The survey document was designed as a result of Dr. Cooks' many years of
experience in parent education, work with the school system's Staff Development
classes, and informal and formal conversations with parents in community and school
settings. As a result of Dr. Cooks' presentations, many parents had requested that a
survey of their views be conducted to allow them to express their opinions and learn
about those of other parents.
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Research Assistants
Data collection research assistants were senior level undergraduate and
graduate students enrolled in Teacher Education Program classes in the School of
Education at Clark Atlanta University.
Subject Pool
Seven hundred and fifty surveys were distributed by the researcher and data
collectors. The subjects were parents of Elementary school children attending a
Parent Teacher Association Meeting on the evening the principal investigator or
research assistants attended the meeting. Of the seven hundred and fifty surveys
distributed, two hundred and seventy-five or 36.5% were completed and returned.
Sample
The sample consisted of two hundred and seventy-five urban, inner-city,
African-American parents at elementary PTSA meetings who returned completed
surveys.
Instrumentation
The instrument was a self administered survey containing twenty-five
statements (see Appendix A). The statements were grouped into four areas to attempt
to assess parents' opinions regarding:
1. Perceptions about teachers and teaching.
2. Perceptions about the quality of African-American children's
education.
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3. Perceptions about the role of parents in the education of their children.
4. Perceptions about what is needed in the area of parent education for
African-Americans.
Limitations
The survey instrument was designed to elicit responses to twenty-five pre
determined statements. The response rating choices were: Strongly Agree, Agree,
Undecided, Disagree, and Strongly Disagree. The response ratings were tabulated to




Procedure 1. The researcher was requested by parents and educators to
survey parents. Meetings with parents and educators were held in a variety of parent
education workshops, PTSA meetings, and seminar sessions.
Procedure 2. The researcher requested the school system to allow the survey
to be administered. Contact was made with the Department of Research and
Development for the selected school system (see Appendix B).
Research Period
Procedure 3. The survey was designed and formatted (see Appendix A)
based on input from parents, educators and graduate students who were certified
public school teachers.
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Procedure 4. Selected elementary school principals were contacted to request
PTSA time to administer the survey. The researcher explained the survey instrument
to principals and how findings would be used.
Procedure 5. Completed surveys were collected by the research assistants
and tabulated by the principal investigator.
Post Research Period
Procedure 6. Surveys were analyzed and final tabulations and percentage
values assigned. The thesis writer reviewed the raw data as a part of the thesis
preparation.
Data Collection
The data was collected by the Principal Investigator and Research Assistants.
The raw data on the surveys were tabulated, for each school, by the Research
Assistants.
Data Analysis
The data was analyzed by this writer. The data did not meet the apriori
assumptions for any experimental design statistical review. The data was reviewed as
descriptive statistics. Each of the twenty-five statements were reviewed and tabulated
for each school and each response area. Specifically: 5 = Strongly Agree, 4 =
Agree, 3 = Undecided, 2 = Disagree, 1 = Strongly Disagree.
After tabulation of all the responses, percentage values were calculated and
assigned.
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There are two sets of tables. The first 25 tables (Tables 1-25) refer to each
statement in the survey. The responses have been tabulated and a percentage value
assigned for each response.
The next set of four tables (Tables 26-29) group the designated statements into
pre-determined related areas that influence parental viewpoints on parent involvement.
These related, areas that influence parental perceptions about their roles in education,










Perceptions about the quality of
African-American children's education
Perceptions about the role of parents
in the education of their children.
Perceptions about what is needed in
the area of parent education for
African-Americans
Statements
1, 2, 3, 5, 6,
9, 13, 15, 17
7, 8, 11, 14,
19,20












*A typographical error created a low response rate, consequently, this question was
not included in overall area of response tabulations.
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TABLE 1
STATEMENT NO. 1: THE MOST IMPORTANT THING A
TEACHER CAN DO FOR EACH CHILD IS REALLY CARE
FOR HIM/HER AS A "UNIQUE" PERSON WITH INDIVIDUAL





































































Total 166 84 16 5 3 274
% 60.5 30.6 5.8 1.8 1.0 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 2
STATEMENT NO. 2: "ACTUAL TEACHING" IS THE MOST















































































Total 82 112 25 42 6 267
% 30.7 41.9 9.3 15.7 2.2
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 3
STATEMENT NO. 3: TEACHERS SHOULD PLACE A
SIGNIFICANT AMOUNT OF EMPHASIS ON AFRICAN-













































































Total 73 129 44 24 3 273
% 26.7 47.2 16.1 8.7 1.0 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 4
STATEMENT NO. 4: MOST AFRICAN-AMERICAN PARENTS,
REGARDLESS OF THEIR EDUCATION AND INCOME LEVELS















































































Total 174 54 23 16 6 273
% 63.7 19.7 8.4 5.8 2.1 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 5
STATEMENT NO. 5: TEACHING AFRICAN-AMERICAN
CHILDREN TO THINK FOR THEMSELVES IS ONE OF THE










































































Total 144 81 23 21 4 273
% 52.7 29.6 8.4 7.6 1.4 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 6
STATEMENT NO. 6: IT IS VERY IMPORTANT THAT
AFRICAN-AMERICAN CHILDREN ARE TAUGHT HOW TO












































































Total 129 114 17 7 4 271
% 47.6 42.0 6.2 2.5 1.4 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 7
STATEMENT NO. 7: THE EDUCATION THAT AFRICAN-




















































































Total 18 99 55 69 28 269
% 6.6 36.8 20.4 25.6 10.4 99.8
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 8
STATEMENT NO. 8: AFRICAN-AMERICAN PARENTS ARE
SATISFIED WITH THE QUALITY AND TYPES OF LEARNING




















































































Total 29 70 54 89 31 273
% 10.6 25.6 19.7 32.6 11.3 99.8
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 9
STATEMENT NO. 9: AFRICAN-AMERICAN PARENTS [ARE]
PLEASED WITH THE QUALITY AND PROFESSIONALISM















































































Total 49 103 59 48 13 272
% 18.0 37.8 21.6 17.6 4.7 99.7
: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 10
STATEMENT NO. 10: AFRICAN-AMERICAN PARENTS'
PRIMARY DUTY, IN REGARDS TO THEIR CHILDREN'S















































































Total 77 134 29 26 6 272
% 28.3 49.2 10.6 9.5 2.2 99.8
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 11
STATEMENT NO. 11: THE WAY THAT SCHOOLS ARE GOING




















































































Total 31 76 73 69 22 271
% 11.4 28.0 26.9 25.4 8.1 99.8
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 12
STATEMENT NO. 12: TO ENSURE THE ACADEMIC SUCCESS
OF AFRICAN-AMERICAN CHILDREN, PARENTS AND TEACHERS
NEED TO TRY TO WORK TOGETHER MORE AS PARTNERS




School Agree Agree Undecided Disagree Disagree Responses
A 5 2 1 2 5
B 3 3
C 29 3 31
D 35 6 1 2 44
E 11 4 1 1 1 18
F 12 3 15
G 17 4 1 1 1 24
H 8 8
I 35 6 41
J 14 3 17
K 49 10 1 60
Total 218 41 5 4 4 272
% 80.1 15.0 1.8 1.4 1.4 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 13
STATEMENT NO. 13: TEACHERS IN PREDOMINANTLY AFRICAN-
AMERICAN SCHOOLS NEED TO PLACE MORE IMPORTANCE

















































































Total 60 107 39 49 16 271
% 22.1 39.4 14.3 18.0 5.9 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 14
STATEMENT NO. 14: CLASSROOMS IN PREDOMINATELY
AFRICAN-AMERICAN SCHOOLS SHOULD BE PLACES WHERE
CHILDREN ARE STIMULATED TO EXPLORE, DISCOVER AND










































































Total 149 100 14 6 4 273
% 54.5 36.6 5.1 2.1 1.4 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 15
STATEMENT NO. 15: TEACHERS WORKING WITH AFRICAN-
AMERICAN CHILDREN NEED TO HAVE MORE CONTROL OVER
BOOK SELECTION HOW LESSONS ARE CARRIED OUT, WHICH
INSTRUCTIONAL MATERIALS ARE USED AND HOW THE








































































Total 138 108 20 4 4 274
% 50.3 39.4 7.2 1.4 1.4 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 16
STATEMENT NO. 16: AFRICAN-AMERICAN PARENTS NEED TO
BECOME MORE ACTIVE IN WORKING TO MAKE THEIR
NEIGHBORHOOD SCHOOL SURROUNDINGS AND CLASSROOMS










































































Total 132 105 19 9 7 272
% 48.5 38.6 6.9 3.3 2.5 99.8
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
45
TABLE 17
STATEMENT NO. 17: TEACHERS WORKING WITH AFRICAN-
AMERICAN CHILDREN NEED TO BE MORE DARING,
COURAGEOUS, AND CREATIVE IN FINDING WAYS












































































Total 115 106 28 16 4 269
% 42.7 39.4 10.4 2.2 1.4 96.1
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 18
STATEMENT NO. 18: AS A PARENT I AM DOING ALL
THAT I POSSIBLY CAN TO ASSIST THE TEACHERS AND










































































Total 85 122 39 21 5 272
% 31.4 45.1 14.4 7.0 1.8 99.8
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 19
STATEMENT NO. 19: MY CHILD'S SCHOOL ENVIRONMENT,
PRINCIPAL, AND TEACHER(S) ARE VERY WELCOMING TO ME




School Agree Agree Undecided Disagree Disagree Responses
A 2 5 2 9
B 3 3
C 15 12 5 32
D 28 18 1 47
E 12 4 1 1 18
F 6 5 3 1 15
G 15 6 2 1 24
H 4 3 1 8
I 20 16 1 2 2 41
J 13 5 18
K 36 17 2 2 1 58
Total 154 91 16 5 5 271
% 56.8 33.5 5.9 1.8 1.8 99.8
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 20
STATEMENT NO. 20: "GOOD" SCHOOLS IN PREDOMINANTLY
AFRICAN-AMERICAN COMMUNITIES ALL HAVE VERY STRONG AND
















































































Total 87 113 32 32 4 268
% 32.4 42.1 11.9 11.9 1.4 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 21
STATEMENT NO. 21: LOOKING TOWARD THE FUTURE, I
BELIEVE AFRICAN-AMERICAN PARENTS WOULD WELCOME
SOME "DOWN-TO-EARTH" ADVICE AND BASIC GUIDELINES







































































Total 101 130 27 7 3 268
% 37.6 48.5 10.0 2.6 1.1 99.8
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 22
STATEMENT NO. 22: AS A PARENT I COULD USE [SOME1
"COMMON SENSE" GUIDELINES AND SUGGESTIONS, AIMED
SPECIFICALLY AT AFRICAN-AMERICAN PARENTS, ON
ALTERNATIVE WAYS OF DEALING WITH MY CHILD(REN)'S










































































Total 98 125 27 11 4 265
% 36.9 47.1 10.1 4.1 1.5 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 23
STATEMENT NO. 23: AFRICAN-AMERICAN PARENTS NEED MORE
INFORMATION, WRITTEN ESPECIALLY FOR THEM, ON WAYS
TO RAISE STRONG, INTELLIGENT, AND INDEPENDENT











































































Total 101 67 25 9 9 211
% 47.8 31.7 11.8 4.2 4.2 99.7
Note: Variance in total results from no response in some surveys. Total
survey population is 275. A large percentage of the survey population did not
respond. There was a typographical error which omitted the response range 5-1 and it
is likely this contributed to the 76.7% response rate.
52
TABLE 24
STATEMENT NO. 24: AFRICAN-AMERICAN PROFESSIONALS IN
EDUCATION SHOULD WRITE SOME PRACTICAL GUIDES FOR





School Agree Agree Undecided Disagree Disagree Responses
A 3 5 2 10
B 2 1 3
C 15 10 5 1 1 32
D 20 20 2 42
E 3 14 1 18
F 6 6 1 1 14
G 5 17 1 1 24
H 2 2 1 5
I 16 20 6 42
J 12 3 1 1 I7
K 25 22 12 59
Total 109 120 29 4 3 265
% 41.1 45.2 10.9 1.5 1.1 99.8
Note: Variance in total results from no response in some surveys. Total
survey population is 275.
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TABLE 25
STATEMENT NO. 25: AFRICAN-AMERICAN PROFESSIONALS NEED
TO PRESENT MORE TALKS, LEAD MORE DISCUSSIONS, AND
CONDUCT MORE QUESTION AND ANSWER SESSIONS WITH
















Total 94 127 29 1 11 262
% 35.8 48.4 11.0 0.38 4.1
Note: Variance in total results from no response in some surveys. Total











































MAJOR AREA OF RESPONSE: PERCEPTIONS ABOUT THE
























































% 49.8 34.8 8.0 5.2 1.9 99.7
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TABLE 27














































































39.1% 38.6% 11.0% 8.8% 2.3% 99.8%
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TABLE 28
MAJOR AREA OF RESPONSE: PERCEPTIONS ABOUT
























































28.3 33.7 15.0 16.6 5.7 99.7
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TABLE 29
MAJOR AREA OF RESPONSE: PERCEPTIONS ABOUT












































% 37.9 47.3 10.5 2.1 1.9 99.7
Nummary
Chapter Three presented the data collected using the survey instrument and
included tabulations for all twenty-five survey statements. Additionally, there were
four tables which included survey responses that are grouped in major areas related to
the focus of this paper. Chapter Four includes analyses of findings from the survey




The perspectives of urban, inner-city, African-American parents on the need
for parental involvement in children's education were assessed through an informal
survey instrument (Appendix A). The responses, on a strongly agree (5) to strongly
disagree (1) scale, were tabulated for each of the twenty-five statements on the survey.
The results of these calculations are reviewed in this chapter.
The total number of survey participants was 275 from eleven schools. The
schools were urban and inner-city with predominantly African-American populations.
The Major Areas of Responses were: "Perceptions About the Role of Parents in the
Education of Their Children" (Table 26), "Perceptions About Teachers and Teaching"
(Table 27), "Perceptions About the Quality of African-American Children's
Education" (Table 28), and "Perceptions About What is Needed in the Area of Parent
Education for African-Americans" (Table 29). This chapter will review the results,
suggest implications based on the results, and set forth recommendations for future
studies.
Results
The survey responses indicate a high level of agreement between statements
made by educators, as reviewed in Chapter Two's review of literature, and the
perceptions of African-American parents on the need for parental involvement in
education.
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The first major area of response, Perceptions About The Role Of Parents
In The Education Of Their Children (Table 26) indicates an overall 83.9%
favorable response for the five statements under this heading.
The overall response rate for the five statements in this area was as follows:
Strongly Strongly
Agree Agree Undecided Disagree Disagree
50.5% 33.4% 8.9% 5.4% 2.0%
The percentages gained in this area indicate agreement with the assumption
of this paper, there is no significant difference in the opinion of African-American
parents from the urban, inner-city and educators' published views on the need for
parental involvement in the education of African-American children.
This section is included the following five statements:
Statement 4: Most African-American parents, regardless of their education
and income levels are very interested in their children getting a "good" education.
The response percentages were:
Strongly Strongly
Agree Agree Undecided Disagree Disagree
63.7% 19.7% 8.4% 5.8% 2.1%
Overall favorable response for this statement was 83.4%. Only 7.9% of the
parents responded negatively to this statement. The surprising response was 8.4%
were undecided. This is possibly related to the wording of the statement which asked
the survey respondent to assess other parents desires, including the variable of income.
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Statement 10: African-American parents' primary duty, in regards to their














Again, a strongly favorable response to the statement was documented. The
total favorable response was 77.5% and negative response was 11.7%. The undecided
response gained 10.6% indicating parents may take exception with some of the
programs offered at their child's school. The combined totals for undecided and
disagree responses, at 22.3 percent, raises questions about parents' perceptions about
the school's current programs. Seemingly, it would be interesting to interview parents
on this item to get further insight on the reasons guiding their responses.
Statement 12: To insure the academic success of African-American
children, parents and teachers need to try to work together more as partners in the
educational process:
Strongly Strongly
Agree Agree Undecided Disagree Disagree
80.1% 15.0% 1.8% 1.4% 1.4%
Parents responding favorably to this statement did so at a 95.1% rate,
clearly indicating that parents recognize the importance of partnership in education as
indicated in the review of literature. Combining the remaining three categories to
create a 4.6% makes too small a figure to distract from the favorable response rate.
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Statement 16: African-American parents need to become more active in
working to make their neighborhood school surroundings and classrooms more
beautiful and appealing to the children:
Strongly Strongly
Agree Agree Undecided Disagree Disagree
48.5% 38.6% 6.9% 3.3% 2.5%
Parents continue to respond favorably to statements regarding the parental
role in education. Combined favorable response was 87.1%. This statement indicates
a desire to work beyond the classroom to improve education for their children.
However, the 12.7% who were ambiguous about this statement raises some concerns.
Statement 18: As a parent I am doing all that I possibly can to assist the
teachers and support the school's programs.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
30.9% 44.3% 14.1% 8.7% 1.3
The favorable response for this statement was diluted by dissentions to the
statement. There was a 75.2% favorable response and a noticeable 14.1% undecided
response. Parents disagreed at a rate of 10.5%, making a combined, and possibly,
ambiguous rating percentage of 24.6. There are many plausible reasons for the
variety of the responses, the demands of working, disagreements with schools, and the
feeling of needing to do more could contribute to the response rates. This is another
item that may merit interviews to determine reasons parents responded ambiguously at
a 24.6% rate.
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The following major areas of response are not the focus of this paper but are
contributing factors in the exploratory review of factors affecting parental viewpoints
on the need for parent involvement in education.
Major Area of Response: Perceptions About Teachers and Teaching
(Table 27). The overall response rate, for the nine (9) statements in this area was:
Strongly Strongly
Agree Agree Undecided Disagree Disagree
39.1% 38.6% 11.0% 8.8% 2.3%
Parental responses to the statements were not as overwhelmingly positive as
they were on parental involvement. There was an 89.7% favorable response to
statement 15 which favored teachers having a greater degree of control over
instructional materials and academic measurements. In addition, responses to
statement 9, on the quality and professionalism of their children's teachers, show that
32.7% were undecided. This perception could directly influence parental
involvement. It seems fairly certain that parental views on teacher quality and
professionalism can be a factor in affecting parents' involvement in the classroom.
Major Area of Response: Perceptions About The Quality Of African-
American Children's Education (Table 28). The overall response rate for the six
(6) statements in this area was:
Strongly Strongly
Agree Agree Undecided Disagree Disagree
29.0% 34.1% 15.1% 16.7% 4.8%
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Parents responded with diversity to the statements in this response area. The
strongest level of response was to statement 14 regarding classrooms being stimulating
for the exploration of new ideas. On statement 14, parents indicated agreement at the
level of 91.4%.
Major Area of Response: Perceptions About What Is Needed In The
Area Of Parental Education For African-Americans (Table 29). The overall
response rate for the four* (4) statements that were tabulated for this area was:
Strongly Strongly
Agree Agree Undecided Disagree Disagree
37.9% 47.3% 10.5% 2.1% 1.9%
The favorable agreement for this area was a total of 85.2% with a minute
level of negative response 3.0%. This indicates a high level of interest in parent
education. A direct inspection of this table will indicate a consistent frequency of
agreement to the statements in the area. The 10.5% undecided may indicate that
parents need more information on the types and quality of the parent education
experiences that can be provided, or they simply may be unsure of the need for these
services.
The results of the survey indicate overwhelmingly favorable agreement to
statements in the areas of parental involvement and parent education. As indicated by
*Note: Statement 23 was a part of this area, but responses were not
tabulated because the rating scale was left off the survey and many parents did not
respond to the statement.
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the responses, there is diversity in views on the areas of teachers and teaching; and
quality of education for African-American children.
Discussion
African-American parents have rarely been given an opportunity to voice
their interest in their children's education and this explains the paucity of information
on this subject. Clark documented the quality of parental involvement and its ability
to transcend boundaries of economics to produce academic success.1 This
exploratory survey gave a sample of parents the opportunity to document their
perceptions about four major and interrelated areas of education affecting their
children. These parents gave strongly favorable response to involvement in their
children's education and their own education as parents. This response concurs with
Jenkins' statement:
The black family is like any other family in that it wants the best
that life has to offer educationally, financially, spiritually,
politically and socially for its members. Simultaneously it is
unlike any other family due to its unique status imposed by the
deep structure of racism in the American social system.2
This review of the results of this survey uncovers a wealth of potential
success if the participants in this study were given the information they need to
'Clark, Family Life and School Achievement: Why Poor Black Children Succeed
or Fail.
2Jenkins, "The Black Family and Academic Achievement," 138.
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support their children and schools. Comer's point has been proven regarding the
importance of involving parents and the most productive ways to involve parents.3
Despite the popular notion regarding the lack of involvement of the African-
American parent, this research documents that parents are actively involved in their
children's education. African-American parents had strong perceptions about teachers,
parental involvement, the quality of education and parent education. This writer
reviewed this data and assumes that there are talented parents who are being under
utilized and overlooked by schools. The greater misfortune is that this study
documents that there exists African-American families who are not growing at their
greatest potential, yet, they have the desire to grow.
Two points made clear by the survey results are worthy of additional
review. Statement 5 indicates "Teaching African-American children to think for
themselves is one of the most important tasks for the teacher" and this question
elicited a 88.9% favorable response. It can be concluded that parents want more
critical thinking and more logic-based instruction. Parents want more than recitation
of facts and desire their children be taught to critically review information they
receive. It is interesting to note that the State of Georgia, Department of Education
funded "Critical Thinking" workshops for teachers in the Metro Atlanta Area for the
summer of 1993. Survey results show that African-American parents are as aware as
state-level educators regarding the needs of their children to develop critical and
creative thinking skills.
3Comer, School Power: Implications of an Intervention Project.
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The second statement for review is number 6 which reads "It is very
important that African-American children are taught to maintain and value their unique
cultural heritage." The debate for Afrocentric education is prominent in educational
literature.
Hilliard writes "African-Americans' demands for pluralistic curriculum
changes were initiated long before the terms Eurocentric, Afrocentric and
multiculturalism were introduced.4 Attempts to include black history in the
curriculum go back as far as four centuries, when the struggle for liberation began. "5
Hilliard does not fully support the "self-esteem" factor emphasized in most
writings related to this topic, but seeks valid scholarship as the rationale for the
inclusion of Afrocentric or Pluralized curriculum. Again, parents responding to the
survey indicated a 89.6% level of agreement. Parents, like educators, agree on what
is needed for their children. Further, African-American parents agree with educators
at a rate greater than anticipated by this writer.
Conclusions
It can be accurately concluded, based on the survey results, that African-
American parents agree with educators on the importance of their involvement in their
children's education. However, approximately one-fourth of the respondents indicated
4W. E. B. Dubois, The Souls of Black Folk (New York: Signet, 1969), 1st
printing 1903; Carter G. Woodson, The Mis-Education of the Negro (Washington,
DC: Associated Publishers Inc., 1933).
5Asa G. Hilliard, "Why We Must Pluralize the Curriculum," Educational
Leadership (December 1991/January 1992): 12-16.
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ambivalence about support for the school's current programs (statement 10). Further,
they want to know more about the things educators are writing to make them better
parents. In regards to the school facility, parents may be unsure about what they can
or should do in maintaining the school environment, this may have something to do
with the fact that they are paying taxes to maintain the schools.
Responses to statement 18 on parents' perceptions about whether they are
doing all they can to support the school's programs led to the conclusion that parents
have a high degree of ambivalence on this issue. A full 24.6% of respondents were
either undecided (14.1%) or disagreed (10.5%).
Indications are that educators may need to offer more positive feedback/
reinforcement and/or guidance to parents about whether they are doing enough to
assist the school. Further, educators need to let parents know, in a clear way, where
and how they need their help.
Finally, the survey results clearly document that the African American
parents who participated in this study have views indicating that African-American
parents:
1. are aware of the need for their involvement in their
children's education (83.9%),
2. are interested in their children getting a "good" education
(83.4%),
3. believe they should support the school's programs (77.5%),
but also have ambivalent views on supporting the school's
current programs (22.3%),
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4. overwhelmingly (95.1%) support the concept of parents and
teachers working together as partners in the children's
educational process,
5. favor becoming more active in working to make the school
environment more attractive (87.1%); however, 12.7% show
some ambivalence toward this concept,
6. feel they are assisting and supporting teachers and the
school's programs (75.2%); however, a significant 24.6%
indicated ambivalence on this issue by responding as either
undecided (14.1%) or disagreed (10.5%).
Implications
The implications of the findings of this study suggest that urban, inner-city
African-American parents are certainly more astute about the educational needs of
their children. The high percentage of agreement of parents' perceptions to educators'
views suggests those who assume a lack of knowledge on educational issues and
parental involvement by this population is correct.
Table 10 states: African-American Parents' Primary Duty, In Regards To
Their Children's Education, Is To Support The School's Current Program shows a
10.6% undecided on this statement. This percentage would leave the impression that
a fair amount of parents are ambivalent about programs sponsored by the school.
The findings agree with Comer's writings that schools need to insure parents
are informed of programs and they must be given the opportunity to plan and
implement programs at the school. Also, the programs planned must be of perceived
substance to encourage parents to support the school's activities.
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African-American parents are sophisticated consumers with regards to their
children's education. They are aware of their role and they recognize when their
needs are not being served. Implications are that educators may reconsider their
perceptions about levels of parental knowledge and general sophistication. The need
for increasing the level of educators' respect for parental insights seems fairly clear.
Recommendations
The African-American parents and children living in inner-cities are facing a
variety of problems. There exists the need for many further studies which, like
Comer's studies, will produce results for the African-American community. This
writer recommends future studies on the strengths of this community. Also, studies to
facilitate the sharing of information between families and schools would be beneficial
to schools and parents. The greatest need exists for successful techniques to involve,
to a greater degree, the urban, inner-city parent in the schools in a substantive way.
The results of this study also indicate a need to follow up the survey with parent
interviews on statements where responses were ambivalent. Finally, in-depth analysis
should be completed on data collected in the major related areas on this survey
instrument.
Summary
There exists a high level of agreement between the perception of parents
participating in this survey and what educators are writing. There is a void of
information on ways to bring these two groups together for the purpose of successfully
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educating African-American children. The data seems to indicate the need to develop
an educators and parents partnership through deliberately planned events and activities
which may be best initiated by university faculty or other non-school persons.
In conclusion, African-American parents are aware of both their own and
their children's needs. Educators must make a more concerted effort to involve
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DIRECTIONS: Please circle the number that best represents your feelings and/or
thoughts about the given statements.
SCALE: 5 = Strongly Agree 4 = Agree 3 = Undecided 2 = Disagree
1 = Strongly Disagree
1. The most important thing a teacher can do for each child is really care for
him/her as a "unique" person with individual feelings, thoughts, and personality
traits.
5 4 3 2 1
2. "Actual teaching" is the most important thing teachers do in the classroom.
5 4 3 2 1
3. Teachers should place a significant amount of emphasis on African-American
children's ethnic identity.
1
4. Most African-American parents, regardless of their education and income
levels, are very interested in their children getting a "good" education.
1
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SCALE: 5 = Strongly Agree 4 = Agree 3 = Undecided 2 = Disagree
1 = Strongly Disagree
5. Teaching African-American children to think for themselves is one of the most
important tasks of the teacher.
5 4 3 2 1
6. It is very important that African-American children are taught how to maintain
and value their unique cultural heritage.
5 4 3 2 1
7. The education that African-American children are currently receiving in school
is adequate.
5 4 3 2 1
8. African-American parents are satisfied with the quality and types of learning
experiences their children are receiving in school.
5 4 3 2 1
9. African-American parents pleased with the quality and professionalism of their
children's teachers.
1
10. African-American parents' primary duty, in regards to their children's
education, is to support the school's current programs.
1
11. The way that schools are going now is "good" for the growth and development
of African-American children.
5 4 3 2 1
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SCALE: 5 = Strongly Agree 4 = Agree 3 = Undecided 2 = Disagree
1 = Strongly Disagree
12. To ensure the academic success of African-American children, parents and
teachers need to try to work together more as partners in the educational
process.
5 4 3 2 1
13. Teachers in predominantly African-American schools need to place more
importance on structuring a creative and beautiful classroom environment.
5 4 3 2 1
14. Classrooms in predominantly African-American schools should be places where
children are stimulated to explore, discover, and discuss new ideas and facts.
5 4 3 2 1
15. Teachers working with African-American children need to have more control
over book selection, how lessons are carried out, which instructional materials
are used, and how the children's academic progress and achievements are
measured.
5 4 3 2 1
16. African-American parents need to become more active in working to make their
neighborhood school surroundings and classrooms more beautiful and appealing
to the children.
5 4 3 2 1
17. Teachers working with African-American children need to be more daring,
courageous, and creative in finding ways to encourage parents to come to
school more often.
5 4 3 2 1
18. As a parent, I am doing all that I possibly can to assist the teachers and support
the school's programs.
5 4 3 2 1
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SCALE: 5 = Strongly Agree 4 = Agree 3 = Undecided 2 = Disagree
1 = Strongly Disagree
19. My child's school environment, principal, and teacher(s) are very "welcoming"
to me when I come to the school for any reason.
5 4 3 2 1
20. "Good" schools in predominantly African-American communities all have very
strong and active principals who know how to talk to and treat parents.
5 4 3 2 1
21. Looking toward the future, I believe African-American parents would welcome
some "down-to-earth" advice and basic guidelines on "good" childrearing
practices.
5 4 3 2 1
22. As a parent, I could use some "common sense" guidelines and suggestions,
aimed specifically at African-American parents, on alternative ways of dealing
with my child(ren)'s problems in positive ways.
5 4 3 2 1
23. African-American parents need more information, written especially for them,
on ways to raise strong, intelligent, and independent children who know how to
resist pressure from friends.
5 4 3 2 1
24. African-American professionals in education should write some practical guides
for parents on how to help their children learn, both academically and socially.
5 4 3 2 1
25. African-American professionals need to present more talks, lead more
discussions, and conduct more question and answer sessions with African-
American parents and teachers.
5 4 3 2 1
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COMMENTS:
I am in the age group:








I/We have of children currently in school.
(number) (elementary, middle or high schools)
The age(s) of my/our child(ren) is/are:
My/Our educational level(s) is/are:









I would like to receive the results of this survey.
*If you have checked that you would like to receive the results of the survey, copies
of the summary statement of the survey results will be sent to your Principal for
distribution to the PTSA.
Please remember that it usually takes about three-six months for all survey results to
be tabulated, reviewed, and written up.
My sincere thanks to each of you for making this possible. Your cooperation in this
information gathering effort will help us gain a better understanding of what we need
to do to improve the quality of our children's education.




LETTER OF REQUEST FOR PERMISSION TO SURVEY
January 29, 1992
TO: Department of Research
and Evaluation
I am writing to request permission to conduct an "informaT survey in selected
elementary* (and middle schools) during this spring semester.
The "informal" survey is designed to elicit parents' responses to statements indicating
their perceptions in four broad areas relating to effective teaching and learning, as
follows:
1. Perceptions about teachers and teaching:
Items ft: 1-2-3-5-9-13-15-17
2. Perceptions about the quality of African-American children's education-
Items #: 7-8-11-14-19-20
3. Perceptions about the role of parents in the education of their children-
Items #: 4-10-12-16-18
4. Perceptions about what is needed in the area of parent education for
African-Americans:
Items #: 21-22-23-24-25
I have enclosed a copy of the survey instrument, a tentative list of the selected schools
where I would like to administer the survey at PTSA meetings, and a copy of the
letter that will be sent to the principals of those schools. Also enclosed is a draft
statement of the purpose of collecting this data, how it will be tabulated and
summarized and an explanation of how the results will be written up and circulated.
♦Middle schools were omitted from this phrase of data collection to avoid




I appreciate your assistance with what I believe is an important information-gathering
effort. I will look to hear from you soon.
Sincerely,
Ora L. Cooks, Ed.D.
Associate Professor
Curriculum Department
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Background Paner
Philosophical Perspective and Purpose of the Survey:
Historically, the school has been a prime force for change in the Black or
African-American community. In these times of national social and moral decline, the
schools in African-American communities must reclaim their places as the bright lights
of hope for both the children and their parents. Parents can help in this mission when
educators are informed about how parents feel and what they believe they are able to
do in the schools and at home to further their children's education. Eliciting parents1
views on critical issues in the teaching/learning process can serve as the first step in
getting parents involved in substantive education for their children.
In their book of readings on Black Children. McAdoo and McAdoo state:
Afro-American children often have existed in environments that
have been nonsupportive of their optimum development. . . . The
educational environment has long been felt to be the one saving factor
within the Black child's life. ... It has been the source of inspiration,
success, and mobility for hundreds of children.1
'McAdoo and McAdoo, Black Children: Socialr Educational,
Environments. 9.
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However, the most definitive statement on the role of the school in the life and
potential success of Black children was given by Dr. Carter Godwin Woodson:2
For the remaking of Negroes most credit must be given to the
schools at work among them. The teacher has made the schools, the
school has figured largely in making the home, and the home has
produced a new civilization."
Further, in his Mis-Education of the Negro. Dr. Woodson reminds us that to be
meaningful and successful, education must be based on a firm knowledge of the
wishes and aspirations of the people it is to serve. This survey project is designed to
try to ascertain some of the "wishes and aspirations" of the people our schools are
serving. It is focused not only on what parents want from the schools, but also on
what parents feel they should/need to do to assist the schools in their missions.
The findings of this survey project should yield a useful assessment of what
parents think about what their children need educationally and how they can help them
get what they need.
Goals/Objectives of the Survey Project:
This survey is designed to achieve the following objectives:
1. Identify parents' views of what they think are important aspects of their
children's education in the schools.
2. Identify parents' perceptions about teachers and teaching in their
children's schools.
3. Determine parental perspectives on the quality of African-American
children's educational experiences.
4. Determine parental perceptions about what they believe is their roles in
the education of their children.
5. Identify what parents think is needed in the area of parent education for
African-American parents.
2Carter G. Woodson, The Negro in Our History (Washington, DC: Associated
Publishers, 1922).
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The overall "goal" of this research is to collect data that will yield some
quantitative indication of what a selected group of African-American parents think
about four broad areas affecting their children's education:
1. Teachers and teaching
2. Perceived quality of the educational experiences
3. Parents' role in the education of their children
4. Perceptions about what is needed in parent education aimed at African-
American parents.
Data Tabulation and Analysis Procedures:
Responses will be recorded using a Likert Scale of 5 = Strongly Agree to
1 = Strongly Disagree. The number of persons marking a particular rating for each
item will be totaled, with 4s and 5s considered as "positive" responses and Is and 2s
as "negative" responses. Persons marking 3 are considered to be either "undecided"
or lacking sufficient information to give a definitive opinion of their thoughts/feelings
on the particular statement.
Analysis will consist of a narrative summary of what the respondents
thought/felt about statements in each of the four categories (see above) of the survey.
A brief discussion of the literature on the issues will be included along with a
discussion of the implications that can be drawn from the responses. A conclusion
statement also will be included in the report on the findings from the survey.
Data Findings and Narrative Report Format-
The narrative report of survey results will be written in a "positive" and
informative manner that will serve to "guide" educators in plans for improvement and
parent involvement.
REFERENCES:
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Ministries, Inc., 1991.
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LETTER TO PRINCIPALS REQUESTING PERMISSION
TO SURVEY
January 29, 1992
I am writing to request permission to survey the parents at your school on
"their perceptions" about their children's education.
The survey is an "informal" instrument (it has not been field-tested and
validated) that is designed to get parents responses to statements from four broad areas
related to effective teaching and learning:
1) Perceptions about teachers and teaching: Items #: 1-2-3-5-6-9-15-17
2) Perceptions about the quality of African-American children's
education: Items #: 7-8-11-14-19-20
3) Perceptions about the role of parents in the education of their
children: Items #: 4-10-12-16-18
4) Perceptions about what is needed in the area of parent education for
African-Americans: Items #: 21-22-23-24-25.
My "professional" purpose for conducting this research is to try to pinpoint
what parents think is happening and what is needed to improve the children's
education. Personally, I am doing this to try to get some "real" parents' opinions
about their children's education. Everyone seems to "know" what Black parents need,
are thinking, and how they feel about their children's education; but not one of the
highly quoted experts has said that he/she has surveyed Black or African-American
parents, in the inner-city, to get their thoughts on the issues.
I have enclosed a copy of the purpose statement, goals, how the data will be
tabulated and analyzed, and how the "write-up" of the findings will be handled. My
idea is to administer die survey at a PTSA meeting. I will be happy to serve as your
resource person/facilitator/speaker (on the topic of your choice) at that meeting. I
also would like to have the survey sent home to some parents (your and the teachers'
choice) who do not attend PTSA meetings. My students and I will collect the "sent




I have selected elementary and middle schools where Clark Atlanta University
places its Student Teachers and Clinical Laboratory Experience students for practica.
I only want to survey those schools where our faculty and students have already
established on-going, positive relationships. I knew that the principals of our
cooperating schools would be interested in this type of research effort. All or you
have, at one time or another, expressed interest in knowing what parents think about
their children's education.
I have enclosed a permission form for you to check and return to me in the
self-addressed, stamped envelope provided. Please return the form within ten working
days. Be sure to indicate the date and time of the PTSA meeting you would like for
me to attend and administer the survey. I will provide copies of the survey for that
meeting and copies for you or the teachers to send home with a "selected" sample of
the children.
As always, I sincerely appreciate your gracious cooperation. I truly believe we
may receive some valuable information from the completed surveys. If you need
further information or have questions, please call me at my office: 880-8490 or at
home: 752-6998. I look forward to hearing from you soon.
Sincerely,
Ora L. Cooks, Ed.D.
Associate Professor
Curriculum Department
cc: Director, Department of Research & Evaluation
Dr. Melvin R. Webb, Dean, School of Education
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APPENDIX E









Name of the school
Yes, you have my permission to administer the survey to parents whose
children attend my school. Plan to attend the PTSA meeting on
date
time
Yes, we would like for you to make a presentation on the topic:
OR
you may plan on making a brief presentation on the purpose and goals of the
survey project.
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Please bring copies of the survey for the PTSA members attending
number





PLEASE RETURN COMPLETED FORM TO:
Dr. Ora L. Cooks
Curriculum Department
Clark Atlanta University
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